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ABSTRACT “ ' ‘ L T

v - In an age vhen aecisiaﬂ naging is becgling rore and
:Q:é significant for“us human beings as - we face dilemmas about ‘
whether or not to clone, to engineer behavior on wass scale, to
expand or to decrease -nuclear power, we educators must assist =

- students to increase their decision~making skills. Many of our .
students will soon be aeci31an pakers for hunankind. While we often
teach ﬂec;s;ansnaklgq skills diaactieally. we do not :spend enough
time getting students to examine how they are making detisions :

_personally. This paper describes a model for .evaluating decision ' ,\

* passages. The model has three phases: (1) intfaductiaﬂ to and .

'unaerstandigé of the concept of decigjon passages- (2) develaplng*

-1log of one's decision passages; amd ( )‘evaluating decision-pakin®
patterns evident in decision passa@ési Each phase of the model “ig
presefited with examples 4nd illustrations. The model is apprépriate
for use in several settipgs: teaching and/or counseling in group
setting or*in a one-on-one situation. It is an assessment model built ,
‘on the premise that assessment is a fi:st step to changing behavior.’ S
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A Hodel for Evalustion

of Decision Passages 3
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We have some very. ;mpnrtant decisions facing us in tha ‘near future

detlslans that w;ll .have profau&d ramlf;catlans far us as human be;ngs.

=3

Thé "we' ; spéak af 15 the buman race. Hﬁweveﬂ, if ve. wgnt to lﬁEBllZE

that "we" and make it ‘more spezlf;c so that it bEcomes mare relevanE to yau
. ¥
.3 .
and me, let‘sisay the "we" is the 1mmed13te generat;au af students we are

téé%hing and ééupséIingi They will ‘be facgd with tremenﬂgusly s;gg;flcaut
“.decisions that your and gy g%neragian_has already gengrated, Ihey*W111
[ J . & ) = . o
have to decide on such issues as: Do we want to duplicate human beings

ey

now that we have the keéy to ‘thé DNA molecule? Do we want to engineer

behavisr and control society as a whole?
: i

I suggest that decisions such as these will be imminént, if they are
not alreadﬁ imminent, for the iﬁdiyidﬁéls in éuf classrooms . (Remember, wé;
do not have only youngsters in our classrooms.) I also suggest that unie§§
‘werdo qore in the way of teaching individuals how to engage in effective

personal decision-making processes or gdunsél thém about their past and

¢




Eurrent de¢;31an*mhklng patterns, Ve WIIl find ourselves in a nglEtY led

and geverngd by a4 group af less than-effective d ion makers.* ngﬂ the’
/

-pog§§.@f gavernance fe&ts\lﬂ thg hands of those we are Eu:fently ,eagbing:;1£1%;;%

[

|

'\ ' There is a cur:ent zhrust ;n our 5atj§ty, evidenced by a fﬂlifgratiuq

. of selfahelp baoks, to teach persnﬂs haw o manage their cWﬁ;{ivEshétte: h

. 80 that they will enjoy life more and become more prgducﬁivég There is -
also-a belief that if individuals manage'ﬁheir own lives well, they will

do a better job managing organizations and systems. If the current

_generation of students will soom be in a position to manage systews in our
society, we ought t6 concern ourselves with teaching them how to manage

themselves better. Personal“decision-making patterns undoubtedly affect

the patterns in detision-making processes concerning systems issues.

While there is no question that decision making is esgentjal to each
‘of us, whether it be decision making in our personal lives or decision

making in our prafesg;aﬁal roles, itris mylcanténtian that we’edﬁcatgrs

too aftén, if we attemptvté teach decigion making‘at all, do so almost
. exclusively 'in a didactic fasﬁi@n; We ptesent models for decigion making.
Werlecﬁure on the theories cf decision making. We demanstratg step-by-step
prQC sses ﬁf what we consider effective problem-solving or decision-making
techniQués, We write books on effective decision making. We do ‘not,
however, spend enough time getting sﬁudents tc'evalust& how they have made

or are making decisions in their own lives. Their grasp of effective

Y




" the dynamics that occur as they praneé! thrnugh dEElSlQﬂ'm ki,g passages

- decidedly positive wh;le my own SppréElétlﬂﬁ for the appfﬁaéh 1ncreased

Stimac ST PO

decision mSking,'therefﬁrej(nften rema;ns anly tﬂgg:etlcsl, not pract;cal

While it is lmpgrtént for them to :Qntinue to be expcsgd to theories of:

,de:;szqa making, it is alsa éssentxal for tﬁem to e;;n;ne whether or qnt R

they are appl?lng thesa theories in- th51r own lives. -

- -

‘Some years agg I began to 1mp1ament a method of ggtting students to

1ack_;lcsely'at their detisiﬂﬂsmaking patterns. My appfaach was to have

‘them examine their past and current’ behavior and ESSESS'hDW they manage

in the;r llves Each time I used the -app ch I faund student :epanse

B

=

As the approach became more and more fined each time I used it, I

eventually determined that it was indeeq{a viable model for assessing

decision-making patterns that should be shared ﬁfzh teachers arfd ceunseiaés;

The Persoﬂal and Guidance Jgurnal Nawember, 1977, catriéd an article I

wrote desqribing the mad61=in detaili I refer to it as "A-Model for .

Evaluating‘hecisiﬂn Passages: A Facet af-Self,Asséssmen;,"

1 cﬁrfeﬁtly uge the mﬁdél %ﬂ a Hanagemént of Human.Egdeqvar course
ar the doctoral level. 1 use it in Career Development context in group
setting and in caunsélingdbn a one-omn-one bas{s, The model ﬁravgs
effective in several settings. It can be useé 5§ teachers and caunseiﬂfs!

i .

and others in helping professions.

It is essential to keep in mind that the model is an assessment model.

Yoo - o . '
\It does not assist teachers/counselors to teach decision-making processess

‘aifectly or didactically. It develops rather a pfacess fo:ft achers/ .
\ , _ e
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Eﬁ@;élgrs B use in gettmg students to evaluate. how they are dgi::.s;pn ;
’ waking and ; w they h.ave dEClsl;tl made 1:{ the past. It 'is a digcavery .
i lp}ml@h thrﬂu;h agﬁesi_gent. v AiEESEﬁe:ﬁt; I bglgevg, is a fl.;st. gtfeé to, o
mdifymg behavmr. , "L - o i . "s I o
o ' The model consists of three phases- | e T
: ;*; 1. Int:aduéthn ‘to and ‘understanding of the cohcept o ’ .
of decision Péséage‘s; g ] o |
- ILL Deveiaﬁing’ a log of or;é's decis‘iajg éaés‘agesli and -
¢ III. E?alua_fing ‘;de;:isiéniinalzi:}g p.;;térns \éviéent 111 - : Yy
decision passages. k e
Let me desé;“;hggg phases bfieﬂvl
o B - ,
I. -Igtfudﬁct;nn to and understanding _c:'f! the céﬁéeﬁi ‘of decision :
‘passages. ‘ oo
I use a piece of literature to introduce the notion of decisio
passages. My favorite piéce for this purpase is Rc:xb;ert, FEGS’E'SF pﬂgm "The
Road Not Taken." o | 7
_ I read the pé(m aloud once or twice pausing after each reading so that
students may reflect on its meaning and on the feelix;gs.and perceptians of
r the speaker in the poem who is confronted with the dilemma of hlch. 'road"
‘to choose. o - ‘ ¢ R
' ' LT I ’
- Students quickly grésp the notion that individuals pas"s ﬁ.hrt;u'gh an B
intrapsychic Ccnfliét phase in their 1ive§ when they are confronted with3 !
det{i;sic:n.i In tt;is conflict phase, individuals who ércblém solve
intelligently deliberate on and assess alternatives, they féfléct on
— * :




O i : . . ’ i -%

i :nnsequences of’ their choices, they conjure up more altgrnstives;giad thgy

u

cnpe with the dynam;:s that ente: their llves as they gn thfaugh the, -
S proces "nf ﬂec;dzp; which slternhtlv tO*EhQQSEq e e e
L 7 Y ‘ : — A
' Hang‘slgnlficang points about 1i§rap§?ch1: cgnfl1ct passages 1&*11ves RN

{f ( -g
o ﬁf*andiVlduals hecnme evident in Frast's peem 1) the amblvalgnce that ‘often

. .
envelopes gersans "as’ they stand in the face of making a choice between

. alterﬂatives, 2) the aloneness persans feel as they cantemplate “the
/- resPnn51b11;ty af chnlces and the agxiety that comes fram reflectlng on ﬁhe

r&m;flﬁat;nns Bf EthCES, 3) the sadness

rsons expe:;ence at not bElﬂg

able to "have it both ways, “:gf;beiné in tk

position of havimg to discriminate, of not belfihg able to "have cake and eat

it too'"; 4) the exlstentlal fact of not being able to return to alternatives
later when they are‘ogﬁe rejected,’as 1east gpt in the same Qay as tﬁéy
appear at ﬁﬁg time_théy are rejected; 5) how choosing autonomously often
means standing apart and alone and often as different from others; 6) how
maki?g decisiags means taking risks and bhow risk taking can provoke apxiety;
7) héw,c@ntentméﬂt often comes when one has made a good decision; é) how

even with contentment one always wonders what the other alte rnative might

have brought .

After\a thorough discussion of Frost's poem "The Road Not Taken," I
recapitualte that a decision passage is that period of time dﬁring which a
persﬁh goes' through a decision-making experience. The passage may last i

for a short time, say a day, or a long time, say six years. The decigion: .-,

passage is entered at the moment a Person perceives that he/she must set °

&
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decision passages; sometimes many dypamics occur,. some

P
Y|
—
o

. about the process af making a decision abaut some matter 1n hls or her lle ..

It is exited at the moment he/she makes the decision. Dyni ics enter

: few.fhﬁﬁme ,1€E§g
dynamics ccmpli:'ate the process ‘of declsmé ﬁakmg sevetely, nt-.hers affect - E ( .

the process only ‘slightly; An example of a dymmié; is);ljat haﬁpens when ’
: . : r :
a parent, let'y, say a father, imposes his restrictions op a son who is in
the throes of deciding to get married. The fathef threatens to disown the
4

son if he marr;es hﬁs Cathallc girlfriend. If the £gn regpectslhls father's

3

f::pir;lic:m_i this dynamic in the son's decislan passage ‘can magﬂlfy the

S A
intrapsyjhic conflict and severely complicate the pracess of resolutiog.

.What the son does, of course, with this dynamic 'says a great {mal sbout

his management process in decision making.
When students are clear about the definition of and have an under- -
standing of ;hat a decision passage is, I move g the second phase of the

model.

II. Developing a log of one's decision passages.

1 suggest at this point that students write a detailed description of
decision passages in their own geves. Of course, they should write about
the;_mast.significant: ones . Th!n;ay, if they wish, include less significant
gnés} There shauid be a sufficient number of passages lugged to adequately

represent the kingds of decision experiEHtes individuals have had. Students

are encouraged to desdribe as many of the dynamics.that entered their

) e
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- pasdages as they can remember, to recall their feelihgs about them and how

thgy’managed'thesegdynamicsi When studgnﬁs are curreptly going through |

I dgclsian passages, I -encourage them to 1nclude a description of thnse
¢ ,
passages alsa._ o ' .
I 'QEF Elear that durlng the 1ngglng phase, students shauld nat attempt;
to evajuate Ehe@x décisien—,,k,,g, echniques or prncesseé but anlY descr;be
the passages. Evaluation will come 1ater. | . _ 7
. ’ ’ ' * x iaﬂ
M allew students sufficient tlme to lcg their decision passages sn that
' . they can do so without haste, without pressure and.t3351on. The lagg;ng '

process may ex#end to from two to four Qéeksr depending on the 51tuat1on

%

Since the model relies heavily on students' memories of how their

£

paséagés were, the process is naturally a subjective one. Subjeét;VE
-éxgrcises afe always sus:eptible to uﬁreliability; howe?er;*ﬁiﬂa teacher/ -

counselor subscribes to the_perc uallst/phennmenﬂlaglcal viewpoint in

psychology,- he/she gives E{Edénce to subjective perceptian of realit In

the last analysis, what counts for each individual is not how others see
reality, but how he or she SEESilt !
¥

S
when they are finished with the logging process, students are asked

tdb form triads or quadrads and share with each-other what they have 1Dgged
= ' . o

Of course, they are always given the option "to pass" if.for some reason

they do not wish to talk about their decision passages. It is interesting,

however, that only once in my experience did a Persan want ''to pass. She

-
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was a woman who wag currently going through a painful decision passage. She

was gffgid’that if Ehe.ﬁélked at;all,'shgfqpulg have to talk abqﬁt that

paiticular expecience and shg was “jnaﬁrnnt feadyrtaﬁtglk about it." A ... . .

% [

ﬂ person should n'feggbg :amyélleé,tc sé;fidist;ééé..iﬂy,e;ggrienég; however,
With this opportunity to share decision passages is téat'sé;,eﬁtsignggﬁgiiﬁ _ Vag*
it eagerly. In faéts if for some reason I faii?£d_ailég'sgfficieﬂfétime

,for it, they exﬁress'xesentmentg My observation igvthét if individﬁa%s:ga
£hréugh the p;ocesé of carefully writing down the story of their major .
ﬂecisiags, they natﬁraily then want to talk about the process Qithfothé:}
-individualé they.tgpst, I try.to allow an hour for discussion of décisiﬂn

H

passages. <1 encourage free-flow non-structured discussion that allows for

- %

'spﬂﬁtaneity and a reduction of inhibition.

111, Evaluation of &écisian passages.

Students who Pave tharagghlyrlngged their passages and who have had
sufficient time to share their passages wiEh others are then ready farrthé
-next phase of the m@del?j evaluation. ) “

| An evaluation of théir décisian passages needs preparation. I provide
thzs prepéraiicn by means of a lecturette/discussion on certain ingredients ‘

which I suggest students examine in their decision paséages, I present

= . : ) . LR | .
seven ingredients and encourage students to suggest others:

1. Definition
2. Alternative & assessment

3. Autonomy




:‘ 4, ;Reépoﬁgibility' . o j B o g :;?" .
5. Risk-taking - . : |
. 5Tm/tmms J T e i

?Igt‘ﬁévsay'samething about each inﬁrediéht:
C+ 1. Defimition. RO | |

1 sﬁggest‘to studentsrthét ifithEYJﬂD gni defiﬁé thg ﬁroﬁiem tﬁéfiéfé.
trying ta‘salve (decision making is nothing more than resnl&gﬁg a prébleﬁ
i whicﬁ presents inﬁrapsychic conflict until thé.ﬁfﬁbieg is solved or the
dezisiaﬁ made), they often go off on a tangent, solving a differeﬁt problem

from the one truly besetting them.” I remember so vividly;ﬁhen a woman spoke .

up with vigor once after nadding>with consent §ll_during mj_presgntétion} ‘iﬁl
She supported the mﬂtiggtof "defiqigian“ Qy sayiné forcefglly, "I kﬂgw Wha; N
you mean. If I had ggfiggé what 1 ﬁad to égke ardéﬂision about when I
graduated from high school, I would not foolishly have just started 1ockiﬂg>i
- for a ménf“ Instead of defining the dgziéiun as: ﬁhat da I do next wiéﬁ-
m§ life?, she éuicklj beéan to implemgnt'actiaﬁ that led to ﬁaking the 7 g///
decision ofr Who will I marry? At thirtyifive vgafs;of age, she found ‘
‘She felt now with-hindsight that she should have allowed herself the option
"of a career or tfavelvinstead;ﬂf‘rushing "to find a man." This had not
happehéﬁ ﬁecause she had failed to define the problem.
2. Alte;p;tiggsr§§d assessment.

7
If we cléérly;défine the decision that besets us, I tell students, then




© circuit, yet not 'so few that we shortchange ourselves in v1sb1§ thi@ﬂé-» of -

%

- easier to ‘descry.. Autonomy means, the ability to stand alone and apart in

Ll - — — - . )
- = — = ) P ~
) - - e
ES - . z s R 10
B a8,
: ot
¥ h 2 * ¥ .

we are féady to accampllsh the task aﬂ unearfhing alternativea ta resolve

L i

the prablem I suggeststhat students Examiﬁé whether er aot thelf pasSEggs

reﬁgglithiﬁusery:1mpﬁrtantftask. Gnearth1ngt3ust the right numhgr af e e i

q;,%
Slternatlves is’ 1mpartant ot 8o many that dur mind resambles an overloadgd_
s F

course, uﬂéarthi alternatlves requlres a carnllary pr ess; ngmelﬁ, oo

asséssing these altérnativesi We must study the pros anﬂ cons of each

before we choose. See if this is evident in YGEI!PESSSEES, I say to

=
=

students.

3.  Autononmy. o ! .

El

Autonomy i not the simplest ingredient to discuss., Perhaps it's
' o -

making decisions, to stand on our own two feet and make decisions for

ourselves based on, of course, sound criteria and judgment.

While autonomy is important on the éEE»hand, it is important, on the

N

gther;ffﬁgl.autanamy be qualified with the phrase "with a bealthy sense of

gntézdependgnce," Teenagers, for instance, in an effort to demonstrate

autonomy--an ability to make a decision alone--gometimes do not sgek wise

: ; et
counsel on important matters. They often find themselves, as a result,

deeply.hurﬁ oi."in hot water," or dissapointed in failure whiéh ﬂhey‘céuid
have avoided had ihey sought oﬁt‘thé ﬁisﬂom 6f*th65é with gfeétef é;périénéeg
Autonomy does not mean never soliciting another's adviée just as itidces nﬂﬁ
mean always doing only what others suggest gvén when-it counters wba£ our
own better judgement sﬁggestsi Looking for indicaﬁians of aﬁﬁcnamy(in

_ .o ..

decisions passages can reveal many truths about how independent or dependent

or interdependent we are. The last, of course, is the most desirable.

| 4j : . -
o 14 s : * i

[



Stimac - 11
4. Rgspansi@ilityi .
- Respon Slblllty 15 relaﬁed to sutanamy If we have an ability to stand
. on our own two feet in making decisions, we probably can also assumé -
responibility for the consequences of our decisions, but mot necessarily.

For this reason it is impaz;amt to distinguish the ingredient of
responsibility.”

Individuals often can %L make decisions becalise they cannot facée what

might follow. As a result they often wait for others to make decisions for

£
them or they procrastinate loug enough for decisions "to go away." If

they wait long enough an altggnaLiVé(S) may disappear and then the burde%
of decidiug aud Laclug «ouscduenCes 1s taken away from them. Living in é
dlssallsfied slale ol wiad trom uol having the alternatives and not making
the decialvn fo wuae Jdestiuble, they thiunk, than living with the burdeu of

3 s
Lis. Loy s, huwever | peisulls wlth an inabllLLy tuo facve

consequences ollen Jde clup o obaluklag seuse of self-worth.

Kish taklug 1. . tui. 1 G wuleuosy aund responsibility. The overlap is
obvivus . We do ol posscss awiulbomy wa tesponsibility without a certain
camouil of al.b tabtlg

Kisk taklug bowes. o+ ...cacave dugredient because 1t 18 difticult
to calibrate Juot hiow sl 1 .sh 8 peisud zhuu&d take is a personal and
idiosyncratic watte, Kishs for we may not be risks for you. Individuals
must determine fu: Ulheuwselve. cxactly how much risk taking is viable for
them in order to aveid failure and at the same time place their level af

aspirations sufficiently high to succeed at capacity level.

12
. .

O
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I suggest that students, as they examine their decision passages for

i

eviden;e of productivk risk-taking, ask themselves questions such as:
Does i{}appear repeatedly thatjif I has risked more, I would have grown
more, gattén more, achieved more, been more successful in attaining my
goal in life? If persons examine their decision passages and hold a
pattern of regrets about not having "done enough or "gone far enough" or

"reached high euough,” they probably lack risk-taking ability. There is

evidence of lack of risk taking if they can draw such conclusions as: If
I.had taken a :1isk and bought that real estate, for example, when I had
the opportunity, | weuld have doubled my money. If I had risked getting
hurt, 1 would have at le.ot tited Lo cstablish a relationship with Sue,
whose wewory will tuiever Laual we. Lt is important to remember that
tatliug Lo bave Luhca o slsh ta vme oo Lwo sllualions 1ls uol necessarily a
basls ter concloudiug bl wu tudividual lacks risk-takiog ability. Only
1f patletus fF latvh oL 1.k iachlug bghgvigf are evident in several
decision passages c.u persoins draw such conclusions.

There is anvther side to risk-taking and that is discovering too much
risk-taking 1u a peison’s passages. [ suggest that students examine their
z

passages fui. Lhe oppusitc ol lack ol si1sk-Laking ability; namely,
\impulsiqilg oL tuklug lue much rlak lt is just the right amouat of risk-
taking Lhal they ashould swploy

6. Time/timing
/

In making decisious, iudividuals must consider timé and timing as

important. I tell studeats that if they don't 'time a decision well," it

%
S

L
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can be as bad as not making a decision at all, perhaps even worse.  If,
for example, I decide it is time for me to ask for a promotion and I

collect all the supportive data I need and "psyche myself up" for going

in to see my boss about the matter; and then I discover that on the day
3 : ‘S‘(_ -

1 am ready to present my case to the boss that she is very busy or +1'a

- A . . - 1 ‘ 3 [
§ad mood, I defeat my purpose by pursuing the matter at that time. Though
- ‘ .

‘I may be ready, she is not, aud | must wait for the time when both of us.

are ready. iR
* Time is 1mportanl in meking decisions in another sense. I suggest

that students examiue their passages to see how well they used time. Do

they procrastiuate, Jde they ﬂgE!SFPulSJVELy before enough alternatives are
uncarthed, du lhey iu gencial wmalage their Uime poorly and as a result make

less tiwely Jdes lalosis!

/ Values
1f sludc.va .. . . e el values lulluence their choices,

=

I suggesl lhal they (ud, wh Lhey (house what they choose in their passages.

Théy wught o scucihs Lhiough cach declsions and isolate the values at the

bottevm ¢f cach I s.ggeal, Louo, Lhat Lhey should own these values, or

chapge thoem 1t (he, dov wot lihe them. 1f, for example, individuals discover
that weay 0f Lheir Jecisious were made because money is important to them,
they should .ccoguiae thal tact  Lf they do not like valuing money, then
&  they should change that value. Some individuals deny values because they
are not pleased with them but such denial only complicates future decisions.
A lecturette on these seven ingrediégts can be concluded in about a

half hour. Interspersing discussion as the lecturette proceeds may lengthen

st
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it but at the same¢ time enrieh it immensely. My experience is that students

are eager to offer their views and their opinions and these provife moments

gnificant learning.

[

of s

- - Students are then, ready for the next significant step in the model. I

ask them to reflect on their passages and evaluate them in the light of the

(]

them a series of questions thal reinforce being aware of these ingredients

as wéll as others, and I urge them to reflect on the questions as a later

time. 1 request thal afler Llhey reflect on answers to the questions, they

put the questlons astde aud wiltc a Lhice or four page essay-type evaluation

of thcis dﬁ&léiuu'mahiué pi.ooveBZaca Ll Lhielir PESS&EES,
Lel me share Wilh yuu the llat of questions I give as a hand-oul Lo

atudeuls whi. L Lhey dre Lo ot L puipuscs of reflection.

1 Ve s ' L ~ wi wilh diIIjLuiLyf

‘
< 1. ek . b g b cen whee U LAme, §?j Lu yuur Mok juot Lhe

L lgLLL FITTYVITRTR U S ST L RO L.-L'Ll(_—ld:fpl.lflate?

3 L L L e T wie o= amencdlately after a decision, aldoh latéfi

0f nul at ail! L. y w.avold Jecksious becCause ot an inabilily to face
cousequeN.ca’
{ ‘?
4. Do you fiud yuuiscif necavily influenced by ethers in making decisions?
) 3

\M‘
D

.



Stimac S L ‘ 15
0 ' .
© 5. If your answer to No. 4 is yes, who are these others: significant
others, acquaintances, '"society around you," ''society at large"?
? 6. Do you find yourself influenced by forces other than people? What are
they?
-~ -
’ v N
7. Do you detine preciscly what you must decide upon when yauxﬁfé
"confronted with a decision, or do you allow it to take hazy, nebulous
foim 0 hsl you arc uel cven i1ecally sure what decision besets you?
= 4
L
B Lo yud alsoog. o o 4. . adele ws many allérnatives—As possible
wit Jdo yuu el 8 soer an cither/os decialai?, ¢
) .
2 H... . [ R T N Ry :lbllil,g.’
e 1 o . +ob 1. wmeat of Lhe Lliwe v do you make
de tal us 1 oadd | wui ot etully as they arise?
11 Ul w o a1 " l..sc tu You aale yoULascll iu decision-maklug
)
ability! (ivst 1 o al.ly of decisiou-making? Second in quéntity’ of
dedlalun g;l-\,hl!;@ thove you wade a SlﬁﬂL inany devisions in your .ll.t\‘f)."
12. What aizc the vaiuc. tisl Lepecaledly influence your decisions?
13. As you look at your past decision passages, do you feel you have
- e
grown in quality of "decision making? Why?
“ 3 .
! - 17
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ERIC

Aruitoxt provided by Eic:



Stimac

14. Have you personally felt "free" in making decisions or do you feel
you have been a victim of your environment?
15. In what ways do you wish to change your decision-making process?
16. Do you think there is anything that stands in the way of your plans
to change that process?
LPL
17. Do you thiuk your decision-making has been very much like-fhat of
others wi highly 1didsyucratic? N
b -
18 LY yuuw Lewd you .au da Couli.d —I youl life? : ’

\ ‘/’
cpetoted to lio, sne =ttt of guestions 1s lateaded Ty secve as

PR i S W T

seuetal. L palor (o studernits' Wfitiﬂg their evaluatiog. The

LN
willlen evaluaClull La,, Le awalgihed over 'w one or two ykek period. Students
* - . : A{fi .
should again be given _utticlient time Lo _evaluate the passages thoroughly.
Wheo studeals rciuud™with evaluations completed, 1 G}téﬂ provide for

them anolher stoll giouwp oppurluuily Lo share with their peers their findings.
This final discussiun .au offen P&flect tremendous insights which individuals

have gotteu aboul theys, decistun-making processes. These insights often

=

suggest changiug bLehavior, which in turp, Sometimes requires counsel and

‘1

assif%EHEE from oithers, lusights can also in qther instances confirm for
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~certaih individuals that their decision-making patterns are effective and

that tbgy should not ‘be changed. Self-worth in either.case can be encHanced,

. f - -
and assessment of decision passages has, as a result, performed a positive
/
function and increased knowledge of decision-making skills. )
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